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MODULE 3
Title of Module

MODULE 3

Vocational pedagogical professionalism and personal social-emotional skills
Target group

Trainers, teachers, social educators, trainers, educational assistants, coaches

Overall goals of the unit (possibly, competence-oriented)

Deepening of your own understanding of professionalism
Knowing and testing the possibilities of further developing your own professionalism
Recognise the importance of your own social-emotional skills in the (training)
process and learn to deal with them
Dealing with the fields of vocational / rehabilitation pedagogy professionalism
- also with regard to your own skills
1.5 days
(6 double lessons)

Duration

Analysis / presentation of content
The following text is largely identical to the article
Weiser, Manfred: Professionalisation - Professionalism - Professionalisation. For the qualification of the vocational training staff from a
rehabilitation pedagogical perspective. In: Vollmer, Kirsten among others (ed.): Qualification of vocational training staff in the vocational
training of disabled people. Assessments, comments, impulses. Bonn 2020, P. P. 42-50.
Professionalism
Acting professionally is a quality feature. It means mastering the standards of the respective discipline. Adherence to ethical aspects is
a prerequisite, as is the confident handling of the corresponding instruments and processes. Fredmund Malik has presented a
professionalism concept for the discipline of management, which can also be helpful for pedagogy. In the epilogue of his book “Lead.
Perform. Live” (2000, 385 ff) he deals with the topic “From art to a career”. He understands management as a practice, as a discipline
“that would be hard to imagine today without the support of science” (ibid., 388). The relationship of this statement to pedagogy is
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more than obvious. We also find parallels to pedagogy with regard to the development of professionals. “It is surprising how often it is
still thought that management is, and must remain, a matter of special talents and qualities that ordinary mortals do not and never will
have; that management is something that you cannot learn, but rather something you have to be born for. There is still an aura of the
mysterious and unreachable about management” (ibid., 386f). We remember the discussions about the “born educator” and the
popular belief that the essence of pedagogy cannot be learned. The advocates of this opinion feel justified by their own school or other
everyday experiences.
We consider that the ideas of Malik for the pedagogical professionalism discussion are significant and we have summarised them in
the “Triad of professionalism” (see Biermann / Weiser 2011). Malik describes four elements that essentially characterise every
profession (Malik 2000, 58ff): Tasks, tools, principles, responsibility. In our triad model, we assign “responsibility” to the principles of
action and thought.
Triad of professionalism
Principles / guidelines

Tasks

Instruments

The professionalism model seems very simple at first: we know therefore what tasks we have and what we are paid for. We are aware
of the principles that must be observed when completing the task and know how to select the tools required to accomplish this task and
how to use them in accordance with the standards.
Since pedagogical action should be coherent, we speak of the triad of professionalism. We see the coherence of the actions (see
Schulz von Thun 1981) in terms of the consistency of task completion, principle orientation and use of instruments as a quality
characteristic of professional action. With the criterion of coherence, we deliberately differentiate ourselves from the often-mentioned
authenticity principle as the most important quality feature in the design of relationships and professional actions in the pedagogical
field. Authentic action is usually understood as the agreement of the innermost individual views, which are also seen as unchangeable
constants, with the pedagogical actions. We can consider this principle as one of the most important principles if we know that even
among educators there are attitudes of rejection and sublime non-appreciation of children and adolescents. Shouldn’t we rather follow
Malik, who clearly states: Professionalism can be learned. That is why the principle of coherence is so important in our professionalism
concept: the aim should not be to set individual, biographically understandable, standards in dealing with children, adolescents and
adults, but rather to develop professionally required principles and the appropriation of corresponding attitudes, concepts and skills in
and for the area of professional action. Professional rehabilitation education needs knowledge, skills and competencies that are
expressed in essential aspects in the qualification profile “Professional for vocational and occupational support” (see Vollmer 2017;
Vollmer / Mettin / Frohnenberg 2019) as well as in the areas of competence of the rehabilitation education additional qualification. The
latter are described in the framework agreement between the Agency for Employment and the FEDERAL WORKING COMMUNITY OF
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VOCATIONAL EDUCATION AND TRAINING WORKS. In my opinion, it is essential that both concepts are based on basic
qualifications, which however have to be continuously developed. Pedagogical professionalism requires permanent professionalisation
in terms of the further development of one’s own skills as well as the individual and peer reflection of one’s own actions with reference
to a proven professionalism concept. In this sense, the “Triad of professionalism” can be used as an orientation and structuring aid.
This is all the more important since a right or wrong only exists in a limited way in pedagogy. The diversity of the people involved, and
the uniqueness of the pedagogical situations are part of the complexity of pedagogical action, which makes this job so pleasant and
challenging.
Professional pedagogy is a practical discipline, but it always has to relate to science: theoretical findings from a wide variety of areas
(sociology, psychology, neurosciences - to name just a few) must always be included in the reflection. The reflection serves to deepen
understanding and thus forms a basis of the action to be imparted in the practical action. Thinking action and action-oriented thinking
come into play in the concept of “Pedagogical cycle”, the intuitive action that matures through self-reflection.
Understanding
Rehabilitation pedagogical professionalism requires understanding. In this context, the concept of understanding must not be equated
with comprehension. We refer to Hans-Georg Gadamer (1990, 1993), who sees understanding as “the original consummation of
existence”, which includes three dimensions:




Understanding as intellectual comprehension
This means that “circumstances can be classified as developments in a larger whole”. Understanding aims at the comprehension
of a symbol, at the comprehension of context. Understanding therefore supports the realisation that human action is always
purposeful and subjectively meaningful. Understanding requires certain methods but is fundamentally an attitude that does not
result in method. In the context of rehabilitation, the reference to the subjective meanings of the actions of adolescents or young
adults is highly significant: it reminds us to keep asking about the subjective perspectives. Actions that are directed against own
subjective interests also make sense. Comprehending this can create new perspectives in collaboration and encounters.
Understanding as communication
Understanding also means “understanding each other” in the sense of communicating. Understanding each other, means the
same as agreement, agreeing with the opinions of others. This applies both to communication with adolescents and to the
communication of the professional team. Understanding requires communication, communication with others. We have to validate
our hypotheses, our opinions about the actions of adolescents with them in a communicative way, but we also have to get the
opinions of our colleagues, so as not to sit unreflected on our own prior opinions. It would be naive to think that these reflections
will protect us from prejudice. Understanding is necessarily guided by prejudices. Prejudices are directly “conditions of
understanding” (Gadamer 1990, 281ff).
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Understanding as a specific ability (in the sense of understanding yourself).
What is meant here is expressed in the linguistic phrases “he understands it” or “come to an understanding” (Heidegger). “Come
to an understanding” - this is where our own person comes into play. Pedagogy - is always a personalised process; the emphasis
on the importance of the relationship formation in the training as well as in the educational process emphasises the need to take a
close look at one’s own personality, the personal aspects of the professional activity.
I come to an understanding of something: this brings into play the self-reflective dimension, the dimension of the pedagogical that
centrally refers to me. Jean Grondin (2000, 3) points out that there is always inability within being able. (I know that I know
nothing). This reminder calls for modesty and humility in the professional context of activities of educators. “To come to an
understanding of something” in rehabilitation education also means developing one’s own professional qualifications in order to
contribute to the development of professional skills that are necessary for participation in the work process.

We want to supplement the three dimensions named by Gadamer with understanding as social-emotional comprehension. In our
opinion, the aspect of social-emotional skills has not been sufficiently taken into account in pedagogical discourses and especially in
pedagogical training. However, the social-emotional dimension is increasingly gaining the attention it deserves (see Metzler in this
volume).
Understanding as an intellectual comprehension means that educators know the specific situation of the adolescents / young adults but
can also classify them against the background of general knowledge of sociological, psychological, pedagogical relationships. This
happens under the reservation of error of Gadamer in the context of philosophical discourses on truth. Hypotheses about the causes
and purposes of actions are to be seen as hypotheses and not as unconditional truth. In this respect, they have to be checked for their
sustainability in dialogue with the adolescents and with colleagues - here understanding as communication comes into play. Ultimately,
understanding proves itself in practical work, in encounters, in the forming of educational professionalism.
The social-emotional skills of educators are particularly challenged: after all, it is about professional relationship building. These skills
are not only required when dealing with adolescents - they also play an outstanding role when dealing with oneself or with colleagues;
this becomes clear when teams deal with “too human” issues, when there are frictions and conflicts that are often not due to factual
differences, but rather to different personalities. We also believe that the professionalisation of social-emotional skills is essential so
that we control our emotions and are not controlled by our emotions.
The pedagogical working alliance
Our considerations regarding the pedagogical working alliance arose mainly from the analysis of our own practice and the “theory of
professional action” according to Oevermann (1997, 70ff).
The pedagogical working alliance is not a completely new pedagogical concept. Rather, elements of pedagogy can be found in the
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principles that are central to the pedagogical working alliance in terms of their importance for the educational process, such as basic
participatory orientation, the dialogue approach, the attitude of appreciation and respect, the recognition of the direct encounter, which
are generally recognised and anchored in important pedagogical traditions. Pedagogical working alliances are based on understanding
in the sense outlined above.
The conception of the pedagogical working alliance presented here contains important impulses from both practical and theoretical
aspects





for the determination of how to deal with adolescents and young adults,
for the further development of pedagogical perspectives and approaches,
for the reflection on professional-pedagogical work,
for the further development of skills and concepts.

The word components of the term working alliance refer to central dimensions of the rehabilitation pedagogical mission. Central
rehabilitation pedagogical tasks are the preparation of young people with special needs for professional life, measures to find a job and
work experience, as well as training in the dual system. Different places of learning such as workshops, offices, the place of learning for
living and leisure as well as the vocational school should contribute to the success of the rehabilitation, which ultimately consists in the
placement into an employment relationship subject to social security contributions. From a vocational pedagogical perspective, work is
of great importance as a medium of training and as a reference to the skills to be imparted. Work is not only a means of making a
living, without underestimating this aspect; work is also characterised by the cooperative references, the target-oriented nature of the
productive activities and the product orientation that is achieved through the use of the appropriate tools. In this way, work can
contribute to personal development; the fact that this perspective is not always applied in the specific work requires criticism of the
specific circumstances but does not reduce the potential that is contained in the work processes. Work also means effort and
sometimes toil; this aspect is also included in the educational work: Training and educational processes are strenuous and pleasant,
especially if they succeed.
Rehabilitation pedagogy has the explicit task of contributing to personal development in the process of training. The vocational
pedagogical competence square (technical, personal, methodical, social skills) therefore creates a point of reference that needs to be
considered in the design of the training processes.
In addition to work, the term alliance is also included in the term working alliance.
The term alliance refers to the partnership level that is to be achieved in this concept. “An alliance is a relationship among people,
groups, or states that have joined together for mutual benefit or to achieve some common purpose, whether or not explicit agreement
has been worked out among them”, that is how the word alliance is defined in Wikipedia. This means that important dimensions have
already been identified: it is about a contract, concluded verbally or in writing, about an agreement with the purpose of achieving a

8

MODULE 3
common goal. The partners do not necessarily have to have equal rights. This refers to the asymmetry that is fundamental in
educational processes and that does not necessarily contradict the status of negotiating “on an equal footing”.
I would like to go back briefly to the concept of the covenant that is associated with that of the alliance. From a sociological perspective,
the covenant means a basic form of social groups (Brockhaus Vol. 4 1987, 134f). The levels of meaning which are discussed in
theology are also interesting. We would like to point out the following aspects in fragments: The covenant is understood as God’s
unbreakable, unconditional relationship with Israel. Concluding the covenant is associated with rites, rituals and symbols. The contract
referred to as a covenant contains the demand for unconditional adherence to the contract; contractual violations may result in
penalties (see Hoheisel / Hossfeld / March / Maier 2006).
If we relate these thoughts to educational situations, we are encouraged to ensure reliability and security, both in group-related
activities and in individual support and promotion measures. To reinforce the mutual obligations to be entered into, rituals or symbols
are used, such as the signing of a pedagogical contract. The signing of a contract is a step in the educational process, it does not
replace continuous work. The trust required for the contract has to be repeatedly worked out and underpinned from the professional
side. A covenant / alliance requires reliability and commitment. In the pedagogical sense, this must be provided, possibly as an
advance payment, and demanded.
We see the working alliance as a further development of existing pedagogical approaches, which can be described with the
characteristics resource-oriented, participation-oriented and based on understanding. It is primarily aimed at creating a relationship that
does not see the relationship as an end in itself, but as the basis of the (educational) processes to be carried out. The participants
involved in the alliance are specifically responsible for the success of the processes.
Peer case consultation - professional learning communities in action
I would first like to refer to two key aspects.
a)

b)

Teachers are under increasing pressure. The data on the health of teachers indicate that the high demands in the pedagogical
field entail stresses which are reflected in the corresponding disease rates. “In contrast, mental and psychosomatic illnesses are
more common among teachers than in other professions, as are non-specific complaints such as exhaustion, fatigue, headaches
and tension” (Scheuch et al. 2015). The following are among the risk factors: the “lone warfare”" and to quote Hiller, the scarce
ability to obtain social support.
Reflection is a fundamental necessity of professionalism, since every situation is unique. The willingness to consider pedagogical
situations previously and afterwards, to question oneself or to be questioned, requires the sovereignty of the participants and the
perspective on the necessary processes of self-change. Reflection should not only take place individually, but also among peers,
in a group situation. Peer case consultation is a means of professional reflection and communication.
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Peer case consultation (PCC) in the sense of a structured, moderated discussion can relieve pressure and create security and new
perspectives for pedagogical action.
Basically, the method of peer case consultation assumes that the group can develop suggestions of solutions for professionals. It
provides the participants the necessary professional competence, which is based on pedagogically reflected experience.
This requires openness and attention towards the person to be advised, who brings his or her concerns into the group.
When solving complex challenges, PCC assumes that there is no one right solution. Rather, it can be assumed that a coherent solution
should be sought depending on the situation and those involved. The person seeking advice decides what is right and appropriate.
When colleagues present a case that causes them problems or that they simply want to discuss with others, they open themselves up
and reveal themselves to some extent. In order to justify the trust placed in it, the PCC is to be understood and established as a “safe
place”. The topics that are brought up in the PCC remain there and are not communicated outside. At the same time, the PCC is based
on an understanding that recognises the search for advice as a strength, since only those who see themselves as learners can
encourage others to learn. The PCC therefore serves to professionalise those involved. It already includes two important core elements
of educational professionalism in its structure - reflection and cooperation. In the PCC we reflect, cognitively and emotionally, and
contribute to solving pedagogical questions and problems with our cooperation in the group. The PCC is based on a very clear
structure; a moderator is required to comply with it. The PCC transmits to those seeking advice that they are not alone with their
questions. The group of approx. 10 people, develops approaches and provides impulses for possible solutions. The PCC breaks
through the solitary situation in which pedagogical staff see themselves again and again. When developing solution perspectives, a
wide variety of options are initially mentioned. The person seeking advice has the sovereignty to choose from the suggestions that
which seems the most coherent. A sustainable PCC is dependent on continuity.
The suggestions are to be tested and the experiences in implementation are to be returned
to the group. The PCC thus contributes to the common, implicit concept formation.
An important element of the PCC, which we prefer, is the wording “If I were you...” in the analysis as well as in the solution stage. On
the one hand, this is intended to emphasise the perspective from which both the questions and the solutions are stated. On the other
hand, it also promotes “resonant communication” (see Goleman / Boyatsis / McKee 2012, p. 21 ff.).
The PCC can be seen as a means of professional communication that contributes to further professionalisation.
Network skills
Rehabilitation education relies on interdisciplinary work. This applies both to the cooperation between different specialist disciplines in
the rehabilitation process and to the necessary cooperation with external partners.
Interdisciplinary processes are institutionalised in the rehabilitation processes: This happens in aid plan discussions, in rehabilitation
conferences and in other meetings in which the work is planned and coordinated. In terms of the forming of pedagogical working
alliances, there is an area of tension between the agreement of the professional participants and the participation of the rehabilitants,
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which requires the communication skills of the participants and also the sensitivity for changes in the organisation of the process. The
processes mentioned are networking tasks. They require that people from different professions develop common perspectives and a
fundamentally common understanding. For this purpose, own skills are to be confidently brought in, as are those of others. On this
basis, a conscious division of work can be practiced, in which each profession can contribute its special achievements, whereby the
claim of being comprehensive is to be questioned here. Too often in the history of rehabilitation pedagogy, the care and tutoring of
people with disabilities has been pursued under the flag of holism.
Rehabilitation pedagogy serves the participation and integration in the general labour market as well as the participation in society. In
order to be able to establish the necessary transitions, cooperation with companies as well as with socio-spatial participants is required.
The interests of people with disabilities must be taken into account as well as the interests of the other participants. Despite the
UNCRPD, despite the associated plans of action, we encounter prejudices against people with disabilities among entrepreneurs and
their employees. The current need for skilled workers opens up some opportunities that need to be used responsibly. Rehabilitation
educators need the skills to convince companies, the knowledge of support measures and a good assessment of the suitability
between the possibilities of the trainees and those of the companies.
Networks must be cultivated across the chambers of commerce, round tables, informal meetings so that they can develop their
strength, which lies in sustainability and continuity.
Outlook in theses
1.
2.
3.

4.
5.

Rehabilitation pedagogical professionalism moves in the intersection of different expectations and perspectives. It has to deal with
the paradoxes inherent in the educational process (e.g. autonomy - self-determination).
Rehabilitation pedagogical professionalism is achieved in encounters. It is dependent on own professionalism, which is itself multi
-dimensional in the sense of the professional competence square (technical, methodical, social, personal competences).
Rehabilitation pedagogical professionalism is traditional and future-oriented. It knows about the pedagogical, technical, ethical,
political dimensions of its own field (to name only essential ones); it takes up these and develops them further on the basis of a
resource and participation-oriented approach. It takes up social and technical developments and develops, without mistaking the
risks, new opportunities for participation for its target group. We would just like to point out the opportunities that digitisation can
offer people with disabilities.
Rehabilitation pedagogical professionalism is aware of its own necessary further development. Professionalism also requires
professionalisation as a permanent process in the sense of lifelong learning. Learning is to be understood as the acquisition,
deepening and expansion of skills.
Rehabilitation educational professionalism is characterised by steadfastness and openness. Steadfastness in the sense of basic
ethical beliefs; openness, which is shown in the willingness to take into account social developments such as changes in the
clientele, the challenges associated with digitisation or globalisation in the rehabilitation process and the corresponding offers and
concepts.
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Overall importance and significance within the SEC4VET project
It all depends on the teacher! This is one of the findings from the very extensive study of Hattie on the effectiveness of educational
processes. This knowledge can also be related to the importance of teachers and trainers in the vocational / rehabilitation educational
process. The targeted promotion of social-emotional skills among trainees has so far been neglected and is one of the motives for the
present project. If we want to promote social-emotional skills among learners, we cannot ignore our own social-emotional skills. Maybe
in this way: Our own actions and our social-emotional perspectives are influenced by many factors: the experiences that we have made
ourselves as pupils and as learners in the institutionalised as well as in the private sphere. By experiences, how our professional and
non-professional educators, as our important reference persons have dealt with their social-emotional skills. How these situations were
structured and conflicts were resolved. We are not shaped by these experiences - in the sense of a mechanistic takeover of what we
have experienced. We are always subjects of our development; with reference to Ruth Cohn, we can summarise this view in one
appeal: be the chairman of your development (see Jung). In the context of our project, this perspective gains an important meaning: the
promotion / development of social-emotional skills can be all the more successful if we manage to behave confidently and
professionally regarding our own emotionality. Control your emotions and do not let them control you. This perspective does not lead to
an insensitive, bureaucratic attitude towards young people; however, it is aware of the fact that the stability and reliability of
relationships is a central element of pedagogical work, even in difficult and very challenging social and emotional situations for the
social-emotional skills of the professionals. This also makes one of the essential rules of educational professionalism clear: dealing with
the so-called paradoxes. This means that educational professionalism is always a balancing act between contradicting principles. We
should enable self-determination, but we need externally determined procedures. We need both proximity and distance. We want a
comprehensive approach and, in the process of vocational education and training in a very concise way, we want productive onesidedness. These examples are intended to show that there is no generally applicable measure in these contradictions. Dealing with
these contradictions has to
be very individual and always requires professional reflection. This also makes this task very demanding, both cognitively and in a
social-emotional context.
Dealing with the understanding of professionalism, the awareness of the importance of one’s own social-emotional skills and
indications regarding the further development of these skills can contribute in the vocational / rehabilitation educational process to
focusing on the social-emotional skills of the trainees, to gain a realistic assessment of the supporting factors, but also to consider and
design other areas of rehabilitation pedagogy, such as networking, from the point of view of the importance of social-emotional skills.
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Relation to the target group
The training of teachers and trainers mainly relates to the imparting of specialist knowledge. The didactic nature of the corresponding
content is grouped in various models; the pedagogical basics are listed in a rudimentary way in the corresponding study regulations of
vocational educators. There are generally no explicitly formulated requirements for knowledge of social-emotional support, just as there
are no professionalism concepts that address the social-emotional skills of teachers.
The training module wants to give suggestions for dealing with this topic and show possibilities for further development.
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