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Analysis / description of the contents 
 

INTRODUCTION 
 

The promotion of mental health is the cornerstone of the training of children, young and adult people in health promotion and 
education. 
Several social phenomena experienced in the organization that promotes teaching have repercussions on the health of children, young 
people and adults involved, and require the understanding and intervention of other areas of knowledge. Mental health, in the light of 
current scientific evidence, appears as a priority area of intervention in the school environment. 
Scientific evidence shows that successful initiatives in promoting mental health in organizations that promote education are based on a 
work-by-project methodology, continued and sequentially between levels of education and teaching, and are based on theory and daily 
practices. 
School practices include concerted interventions aimed at the organization that promotes teaching as a Whole - Whole School  
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Title of the module 

MODULE 5 
Integrating development of social and emotional skills into everyday training activities 
  

Target group 
  

clients with diverse pathologies 

General objectives of the unit 
  
  

Promote the development of social and emotional skills into everyday training 
activities 

Duration 
  

One  training year,  during the teoretical part of the vocational training course 
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Approach - which comprises the physical and social environment, interpersonal relationships and behavior change. 
The effectiveness of mental health promotion interventions in the organization that promotes education is shown in the improvement of 
the connection between it, the family and the community, in the reduction of abandonment, failure and violent behavior in the learning 
environment, with repercussions on academic results and health gains in the training community. 
Increasing protective factors in childhood and adolescence promotes and prevents the occurrence of mental illness in adults. The 
research carried out reveals the need to increase studies on protective factors in the individual, family and community dimensions, in 
order to identify effective strategies and specific interventions that promote the mental health of children, young people and adults. 
One of the most effective strategies in promoting the mental health of children, youth and adults consists of implementing programs or 
projects designed "with and for" the entire educational community, in a holistic perspective in line with the Whole School Approach 
paradigm. 
There is an urgent need to develop services, methodologies and projects that emphasize, in the intervention, the centrality of protective 
health factors, which allow to improve responses at the level of mental health in these age groups. 
In addition to academic learning, and emerging mostly from the informal curriculum, educators and trainers influence the learning of 
children, young people and adults in other fields, these professionals being very relevant in the implementation of methodologies, in 
collaboration with other partners. 
 

MENTAL HEALTH IN FORMATIVE HEALTH 
 

In addition to its systemic aspects, more than a minority phenomenon, the Mental Health of Children, Adolescents and Adulthood must 
be understood in an adaptive aspect of development and behavior, naturally contextualizing its value of communication and 
relationship. Therefore, it is essential to train adults with educational functions and enhance the School space, as a privileged context 
for learning and consolidating attitudes more appropriate to each situation. On the other hand, it is important to enable conditions so 
that the articulation with the appropriate health structures is streamlined. 
The School is charged with the responsibility of ensuring permanent training aimed at promoting the overall development of the 
personality (…) of society (…) and providing students with experiences that improve their civic and social affective maturity, creating in 
them positive attitudes and habits of relationship. And cooperation, both in terms of family ties and in terms of conscious and 
responsible intervention in the surrounding reality. 
In this perspective, cooperation between different sectors of society is essential for the School to promote the “educability” of its 
students, looking at them as holistic beings, co-participating not only in the development of their cognitive dimension, but equally from 
all other dimensions of Being: emotional, social, ethical, health, among others. 
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In the light of current scientific evidence, the promotion of mental and emotional health allows students to acquire knowledge, attitudes 
and skills that contribute to decision making. 
This Module for the Promotion of Socioemotional Skills in a school environment, which includes a set of thematic Pedagogical 
Resources to support the practices of teachers / trainers and school health teams. 
Thus, Health emerges as an important partner of the School, as the development of socio-emotional skills, supported by the work of 
authors and researchers in Socio-Emotional Learning- SEL, is based on the assumption that school skills and socio-emotional skills 
are interdependent and inseparable. Therefore, it is suggested that both should be developed simultaneously, with the School being 
the privileged place for its promotion. 
The SEL, to be implemented in the School, influences the school environment and creates facilitating learning climates, translating in 
the medium term into gains in health and social skills. 
It is therefore suggested that teachers / trainers are made aware of its implementation and, in conjunction with school health teams and 
other professionals, in order to: 
 
•  Create safe and supportive environments that promote well-being, personal development and learning; 
•  Helping children and young people to develop effective socio-emotional skills and to understand their own behavior; 
•  Develop strategies for school organization and community articulation that support well-being, namely through the survey  of 
 needs and the identification of partners to whom to turn; 
  Flag and refer to appropriate structures for students/clients and families at risk from the point of view of their mental health 

 and well-being. 

 

1. SOCIOEMOTIONAL SKILLS 
 
According to Ortiz, the concept of social competence appears in the literature with different meanings. The first investigations on 
human social relations, particularly in childhood, emerged from the 30s and 40s of the 20th century due to the influence of 
psychoanalysis knowledge. Subsequently (50's to 70's), the behaviorist view ascends, with an interest in the study of behavioral 
change, depending on the contexts where the person's development occurred. In the 60s and 80s, contributions from the role of social 
groups and the relationship between peers in groups of children and young people emerged. 
The designation of the concept of social competence, itself, arises in the 1980s, as a result of studies based on the assumption that  
children learned social skills or expressed difficulties in contexts of early socialization with the family. In literature, it is confused with  
social competence, emotional competence or social intelligence. 
These skills gain relevance if we fit them in a dynamic and conflicting understanding of development and the relationship. 
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In this Module, it is suggested to understand the concept of social competence, referring to two comprehensive sets of competences 
and processes: those that concern interpersonal behavior, such as empathy and assertiveness, management of anxiety and anger, 
and communication skills; and those related to the development and maintenance of intimate relationships, involving communication, 
conflict resolution and of is intimate skills. 
McFall, quoted by the previous author, distinguishes between competence and aptitude. This author states that competence implies 
the performance of a task or activity and that its definition is related to the evaluation that is made of the result obtained, in terms of the 
quality of the achievement and adequacy to the expected. Skills are defined by the same author as a set of specific knowledge 
necessary to perform a certain task, in a competent way. 
It is understood from this conception that the acquisition of a competence is complex and requires several skills on the part of each 
person. 
The concept of emotional competence stems from the thoughts of some authors. This concept implies the acquisition of capacities 
underlying the expression of emotions, socially adequate regulation and emotional knowledge, being implicitly related to the identity, 
personal history and socio-moral development of the student. It is considered a central competence in the ability to interact, self-
regulate and establish gratifying relationships with others, in the management of affection at the beginning and in the continuity of 
evolution involvement with peers. 
Due to the aforementioned concepts, it can be said that Socioemotional Learning consists of the process of developing social and 
emotional skills, corresponding to the knowledge, attitudes and skills that each one needs to consolidate in order to make consistent 
choices with himself, have rewarding interpersonal relationships and socially responsible and ethical behavior.  
The SEL- socio emotional learning has been adopted by several currents of thought, emerging as an intervention proposal from many 
scientific subfields: education, social sciences, neurosciences, among others. 
In general terms, "SEL" or Social and Emotional Learning it is an approach used, whose typology of activities allows the gradual 
acquisition of skills that all people need to adapt to different situations and activities of daily life, to be successful in their life project, 
whether in the family, at school, in the workplace and in relationships with others. 
The Socioemotional Learning (SEL) in the school context appear as one of the frames of reference for the promotion of mental health 
in this setting.  
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In this perspective, SEL competences are a multidimensional and interactive construct, including cognitive, interpersonal, emotional 

and social factors. The applicability of this type of approach promotes gains, particularly with regard to the mental health of the entire 

educational community. 

In this sense, mental health can be understood, according to the World Health Organization (WHO), as a state of well-being in which 
each individual realizes their own intellectual and emotional potential to deal with the normal tensions of life. , work productively and 
fruitfully, and be able to make a contribution to the community (2014). The positive dimension of mental health is therefore emphasized 
in the WHO definition of health, contained in its constitution: "Health is a state of complete physical, mental and social well-being and 
not merely the absence of disease or illness. ( ...) It is related to the promotion of well-being, the prevention of mental illness and the 
treatment and rehabilitation of people affected by mental disorders ”. 
As an active part in the relational system and as a privileged model of identification, social and emotional well-being of teachers / 
trainers, the quality of mental health is the essential element in this equation. Promoting the socio-emotional development of teachers/
trainers in their work with students has an impact on their behavior, health and school results. 
The benefits for all include: 
 

• More involvement in school and learning; 
• Promotion of socio-emotional skills; 
• Decrease in emotional and behavior problems; 
• Greater ability to solve problems and resilience; 
• Less risk of some types of mental disorders; 
• Prevention of the risk of drug use / abuse; 
• Less risk of antisocial and criminal behavior; 
• In the long run, improved socio-economic results in adult life. 

 
The importance of developing SEL competences is reinforced for increasing health and well-being and for success in preventing risky 
behaviors in any area of health education. 
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2. SOCIO-EMOTIONAL LEARNING- SEL MODEL DOMAINS AND RESULTS 

 

The SEL approach refers, in general, to the type of programs that promote the integrated and interrelated development of cognitive, 
emotional and social competences, grouped in a structure of five large domains (Table I), designated as: 
 

 Self knowledge; 
 Self-management; 
 Social consciousness; 
 Interpersonal relationship; 
 Responsible decision making. 
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Table I 

 

 

 

 

 

 

 

 

 

 

 

 

MODULE 5 

SELF-AWARENESS WHO KNOWN THEMSELF... 

Respects the ability to get to know 

the person he is: his emotions, fee-

lings, thoughts and the influence on 

behavior. It includes assessing your 

own strengths and limitations and 

having common sense, confidence 

and optimism. 

Develops the ability to deepen self-

knowledge; Accept your emotions, 

regardless  of  whether  they  are 

pleasant or unpleasant; It helps to 

identify feelings of low self-esteem, 

restlessness,  frustration,  anxiety, 

emotional  instability  and  others, 

and to ask for help; Adapts to diffe-

rent situations, including those of 

great adversity. 

SELF-MANAGEMENT WHO KNOWS TO MANAGE… 

Respects the ability to regulate and 

express emotions, thoughts and be-

haviors  effectively,  socially  ad-

justable in different situations. It in-

cludes knowing how to adapt to 

stressful situations, impulse control, 

self-motivation, effort and work to 

achieve  personal  and  academic 

goals. 

Organize participation; 

Responds after reflection; 

Responsability executes decisions. 
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SOCIAL AWARENESS WHO HAS SOCIAL 

CONSCIOUSNESS... 

It respects the ability to develop 

empathy, take on the perspective of 

others, from diverse backgrounds 

and cultures, understand the social 

and ethical norms that guide beha-

vior  and  recognize  the  family, 

school and community as resources 

and sources of support. 

Know and participate in the life of 

the community; 

Recognize the importance of the en-

vironment in people's development; 

Understand the needs of others and 

contribute to minimizing them; 

It recognize social, economic, reli-

gious,  artistic  and  political  diffe-

rences  in  society  and  respects 

them. 

INTERPERSONAL SKILLS WHO HAS A GOOD RELATIONS-

HIP ... 

Respects the ability to establish and 

maintain diverse, healthy and re-

warding relationships with individu-

als and groups. 

It involves communicating clearly, 

actively listening, cooperating, re-

sisting  peer  and  social  pressure, 

knowing how to negotiate conflicts 

constructively, offering and seeking 

help when necessary. 

With friends, develop friendship 

and team spirit; 

With school, you are more producti-

ve and create a reference for life; 

With the teachers, he reveals grea-

ter satisfaction and appreciates his 

masters. 
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The results associated with the implementation of the five SEL domains are: 
 
 Better self-awareness, self-management, social awareness, interpersonal relationships and the ability to make responsible 

decisions; 
 Better attitudes and beliefs of students about themselves, others and the school. 
 
In contrast, these results provide a basis for improving school adaptation and academic performance, which are reflected in more 

satisfying social behaviors and peer relationships, less behavioral problems, less emotional stress and better school results. 

 

 (Table II) 
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DECISION MAKING WHO MAKES RESPONSIBLE 

DECISIONS... 

It  respects  the  ability  to  make 

constructive  and  positive  choices 

about:  personal  behaviour  and 

social  interactions  based  on 

analysis of ethical standards, safety 

issues,  social  norms,  realistic 

assessment of the consequences of 

various  actions  for  personal  and 

other well-being. 

  

He has information and knows how 

to analyse it; 

He knows how to weigh pros and 

cons; 

Make choices; 

Take the risk. 

Approach SEL Competences SEL Results SEL 

Clear  guidelines  In-

tegration of actions in 

the curricular areas 

Targeted  at  the  five 

SEL  areas  Improve-

ment of attitude about 

oneself, others and the 

school 

Satisfactory social be-

havior Reduction of be-

havioral problems Less 

emotional stress More 

school success 
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There is a growing awareness of the importance of socioemotional development in the good performance in education. 
Current research and scientific evidence reveals that SEL has a positive impact on the school/organization environment and promotes 
a number of academic, social and emotional benefits for students: 
 

 Better academic performance: on average percentage points higher than students who do not attend SEL programs; 
 Better attitudes and behaviors: greater motivation to learn, greater commitment to school, more time devoted to school 

work and better behavior in the classroom; 
 Less disruptive behavior: fewer acts of aggression, delinquency and disciplinary processes in the classroom; 
 Reduction of emotional stress: less reports of depression, anxiety, tension and social isolation. 

 

3. CROSS SUBJECTS 
 

The SEL approach reinforces the importance of the transversality of 10 subthemes across the five SEL domains, maintaining a 

dynamic relationship with each one. These subthemes correspond to areas of development and the relationship that have been played 

since the beginning of the life cycle in the construction of each individual and their social fabric. Basically, as a matter of 

operationalization, the approach of these sub-themes is privileged, integrating them in the domains that the SEL presupposes. (Table II 

and Picture 2) 

 

Table II 

 

 

MODULE 5 

SEL DOMAINS SUBTEMS 

1 · SELF-AWARENESS 

  

1. Identity 

2. Communication 

3. Emotions 

4. Autonomy 

5. Protection 

6. Violence 

7. Choices, Challenges and Losses 

8. Values 

9. Interaction 

10. Belonging 

2 · SELF-MANAGEMENT 

  

3 · SOCIAL AWARENESS 

4 · INTERPERSONAL SKILLS 

5 · DECISION MAKING 
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Picture 2 
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4. GOALS 
 
 
IDENTITY 

Objective: Develop awareness of being a unique person 
COMMUNICATION 

Objectives: To know the importance of communication 
Communicate effectively 

EMOTIONS 
Objectives: To develop self-knowledge in its emotional dimension 
Acquire emotional literacy 

AUTONOMY 
Objective: Demonstrate autonomy in each stage of growth and development 

PROTECTION 
Objectives: To know risk and protective factors 
Increase individual perception of protective processes 

VIOLENCE 
Objectives: To identify violence directed at oneself 
Identify violence directed at others 
Adopt a culture of respect and tolerance 

CHOICES, CHALLENGES AND LOSSES 
Objective: Use the phases of the decision-making process; define goals and manage emotions and associated values 

VALUES 
Objective: To develop the values of citizenship, solidarity and respect for differences 

INTERACTION 
Objective: Build positive relationships with others and with the environment 

BELONG 
Objective: To adopt a sense of individual and social belonging2ª 
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General meaning and meaning within the frame of SEC4VET 
 

2nd PART: 
FUNDAMENTATION FOR A WORK METHODOLOGY 
 

The promotion of socio-emotional competences in the training community must: be congruent with the organization's values and 
principles; consider the perspective and participation of students/clients; be developed by the entire training community, on a 
continuing basis, at all levels of education and teaching. 
The SEL methodology to be effective must follow the acronym SAFE: 
 

1. Sequentially: activities must be properly coordinated and aimed at acquiring skills and must consider the implementation of 
the SEL methodology in the organization's Annual Activity Plan, in an gradually more active learning process; 

2. Active learning: consider active learning methodologies that allow students to acquire knowledge, develop attitudes and 
consolidate competences; 

3. Focus: on the development of one or more social skills and, in curricular terms, consider time and attention for the 
development of projects; 

4. Explicit: clearly define how to acquire specific skills; define the type of competences to be promoted. 
 

Action planning presupposes: 
Perform a quick diagnosis; 
 

 Constitute a multidisciplinary and multisectoral project team; 
 Define the role of the trainer and the school health professional in the sessions; 
 Discuss what are socio-emotional competences, between health and education professionals, based on evidence data and 

its importance in health promotion and education; 
 Reinforce the importance of transversality of sub-themes of mental health; 
 Define curricular time in the schedule for the project in the schedules of the students; 
 Use / build materials for the development of the project in the classroom; 
 Adapt the themes and methodologies of approach to different levels of education and teaching. 
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1. FOLLOW-UP OF TRAINEES 
 

The trainees will have, throughout the process, biweekly sessions in an online discussion forum, with all the trainees involved and with 

the trainer. 

 

2. THEMATIC PEDAGOGICAL RESOURCES 
 

This module is organized into the ten sub-themes presented above. Each sub-theme presents some exploration suggestions in activity 
proposals, with supporting materials attached. 
 

2.1 ORGANIZATION OF PRACTICAL SESSIONS 
 

The trainer has the role of identifying the task or tasks that best suit the exploration of the sub-theme with his group. Considering the 
time available for each work session, one or more activities can be prepared in order to explore it. 
It is suggested that the sessions start with an organization of the space that allows everyone to sit in a circle and free from any barriers 
(e.g. tables and other objects, which should be arranged in a corner of the room). After the sessions, everyone should collaborate so 
that the space returns to its initial organization. 
When presenting the session, links can be made with the previous session, reinforcing the previous findings. 
When presenting tasks, little information should be used and ensure, before the activity starts, that everyone has understood what is 
intended. 
During the activity, the teacher should reinforce what is intended, in order to preserve the participation of all, giving special attention to 
students who are less participative. 
At the end of each session, according to the proposed action / reflection methodology, it is essential to promote a space for discussion 
and integration of tasks, following them, for which some specific suggestions can be found in the activity description.  
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2.2 ACTION / REFLECTION METHODOLOGY 
 

The reflection is a special moment of integration and sharing of the whole set of information produced during the activity in the different 
domains of communication, relationship and strategies. 
The teacher/trainer must guarantee respect for the opinion of all, seeking spontaneity in the will of each one to express themselves. In 
this sense, no one should be forced to express opinions. In this context, non-participation should be seen as a form of participation 
and, in this situation, the teacher/trainer should try to involve him / her and bring him / her to practice. All forms of being within the 
defined limits are accepted. 
 

2.3 SOME TECHNIQUES TO ORGANIZE 
REFLECTION SPACES 
 

In the management of spaces for reflection, it is essential to lead the learning of students/ trainees to increase awareness of 
themselves and others, understanding of what they feel and the differences that are revealed. 
Explore, by default, the sub-themes proposed for reflection and all those that arise from the discussion, or others that are relevant. 
In exploring the attached activity proposals, it is suggested that teachers or trainers select activities according to the age group and 

class characteristics, as long as they contribute to achieving the objectives. The proposals are indicative and not binding, and can be 

adapted depending on the level of development, the maturity of the group and the socio-cultural context.  

 

Relation to  the target group 
 

Clients with different social backgrounds, where it is often necessary to „work“ the social emocional competences. 
The group is mostly a diverse group in terms of their culture. 
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